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FRAMEWORKS

Framework structure

Empowering: It supports learners’ empowerment, self-
efficacy and agency by improving their analytical,
communication, and other skills, and by supporting the
acquisition of relevant knowledge and values for
sustainable development and addressing climate change.
Learner-centred: The pedagogy (e.g. critical,
participatory, problem-oriented, learner-centred and
experiential approaches) allows students to actively
participate in learning processes, critically engage with
personal experiences and their natural environment, and
construct their own understanding.

Career-related: It incorporates practices or ideas that
can be applied to career choices and workplace
practices.

Transformative: It contributes to collective society-wide,
local and global efforts to change human behaviour,
systems and underlying causes and root drivers of
climate change.

Based on a human rights approach: It builds on and
promotes an understanding of universal human rights —
including the rights of children and young people — and
the rights of all persons to health, education, information




equality and non-discrimination. Using a human rights-
based approach, within education addressing climate
change, also involves raising awareness among young
people, encouraging them to recognize their own rights,
acknowledge and respect the rights of others, and
advocate for those whose rights are violated.

Based on gender equality: It addresses the different
ways that gender norms can influence inequality, and
how these inequalities can affect vulnerabilities to
climate change.

Based on inter-generational equity: It develops a notion
that ensures the rights and obligations of future
generations while maintaining those of the present
generation.

Based on intra-cultural equity: It develops a vision of
environmental, economic, and social justice and fairness
across communities and cultures within the current
generation.

Scientifically accurate: The content is based on evidence
related to climate change and sustainable development.
Conveys urgency: Greening education stresses the
urgency of adequately addressing the growing climate
emergency.

Age- and developmentally-appropriate: The content is
responsive to the evolving capabilities of the child and
young person as they grow.

Indigenous-influenced: Indigenous knowledge and
perspectives are incorporated within education,
especially from indigenous groups who are locally based.
Balanced: Cognitive, social and emotional, and
behavioural learning dimensions are addressed in a
balanced manner to ensure a holistic approach to
greening education.

Comprehensive: It provides opportunities to acquire
comprehensive, accurate, evidence-informed and age-
appropriate information on sustainable development
and climate change over time and throughout a learner’s
formal, non-formal and informal (e.g. museums and
libraries) education, and including TVET.

Lifelong: This is a continuing educational process that
starts at an early age, and where new information builds
upon previous learning, using a spiral-curriculum
approach.

Culturally relevant and context appropriate: It fosters
learning outcomes that are relevant to local climate
change challenges and solutions, and cultural structures




and norms that affect people’s choices in addressing
sustainable development and climate change.
Inclusive: Greening education involves a range of actors
from inside and outside education, including experts,
parents, community members and local leaders who
bring alternative perspectives, new skills,
intergenerational and indigenous knowledge to
understand climate challenges and solutions.
Institution-wide: Greening education principles are
integrated throughout the learning environment,
affecting the organization-wide culture and practices.

24. Relevant policy
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Yes

25. Resources for Yes
implementation
identified

26. Specific assessment Yes

points/indicators/milest
ones/action plan for
monitoring

27. ASPECTS OF SUSTAINABIL

ITY COVERED BY RESOURCE (mark all that apply)

People (social sustainability)

X

Planet (environmental X
sustainability)

Prosperity (economic X
sustainability)

Peace X
Partnerships X

28. CROSS-CUTTING CONSIDERATIONS COVERED BY RESOURCE (mark all that apply)

Gender perspectives X
North and South perspectives X

HOW THE RESOURCE CONTRIBUTES TO AGENDA 2030 AND THE SDGs

HOW AGENDA 2030 AND THE SDGs FEATURE IN THE RESOURCE

29. SDGs and Agenda 2030 Yes
specifically mentioned?

30. SDGs specifically Yes
mentioned?

31. SDG targets specifically Yes
mentioned?

32. SDG indicators No

specifically mentioned?

SDGs AND SDG TARGETS AND LINKAGES

33. Comments on SDG
linkages

The resource can help support action for SDG targets
relating to education related to climate change, including
4.4 (staff skills), 4.7 (education for Sustainable
development), 12.8 (information for sustainable




development and lifestyles in harmony with nature),
13.3 (education and awareness for climate mitigation,
adaptation and risk reduction), 17.16 and 17.17 (global
and more local partnerships respectively). Stakeholder
consultation in curriculum development and revision
supports SDG 16.7 (inclusive decision making), as well as
17.17. Implementing the framework can support many
further SDG targets.

34. SDGs and SDG targets the

resource helps advance

SDG 4. Ensure inclusive and
equitable quality education and
promote lifelong learning
opportunities for all

4.4 By 2030, substantially
increase the number of youth
and adults who have relevant
skills, including technical and
vocational skills, for
employment, decent jobs and
entrepreneurship

Number of young people and adults in skills-
development activities and programmes drawing on
collections, for employment, decent jobs and
entrepreneurship

Increase in number of young people and adults in such
programmes

Number and proportion of staff who have received
training in the last year, to better support their
contribution to the SDGs.

Programs and processes in place to ensure the
availability of a skilled workforce

SDG 4. Ensure inclusive and
equitable quality education and
promote lifelong learning
opportunities for all

4.7 By 2030, ensure that all
learners acquire the knowledge
and skills needed to promote
sustainable development,
including, among others,
through education for
sustainable development and
sustainable lifestyles, human
rights, gender equality,
promotion of a culture of peace
and non-violence, global
citizenship and appreciation of
cultural diversity and of
culture’s contribution to
sustainable development

Numbers of people in each type of programme drawing
on collections from different demographic groups.

Increases in numbers of people in each type of
programme from different demographic groups.

Proportion of people involved in such programmes in
relation to overall audience size.

Evidence that learners have acquired knowledge and
skills to promote sustainable development.

SDG 12 Ensure sustainable
consumption and production
patterns

12.8.1 Extent to which (i) global citizenship education
and (ii) education for sustainable development
(including climate change education) are mainstreamed




12.8 By 2030, ensure that
people everywhere have the
relevant information and
awareness for sustainable
development and lifestyles in
harmony with nature

in (a) national education policies; (b) curricula; (c)
teacher education; and (d) student assessment

Extent to which global citizenship education and
education for sustainable development (including
climate change education) are mainstreamed in formal,
informal and non-formal education programmes and
activities drawing on and related to collections.

SDG 13. Take urgent action to
combat climate change and its
impacts

13.3 Improve education,
awareness-raising and human
and institutional capacity on
climate change mitigation,
adaptation, impact reduction
and early warning

Plans in place to enhance positive contributions to
addressing climate change through use of collections.
Plans in place to ensure collections, collections
institutions and broader society can adapt effectively to
climate change.

Plans in place for effective education and awareness
raising on climate change mitigation, adaptation, impact
reduction and early warning.

Plans in place to reduce negative contributions of
collections-related functions, e.g. measuring greenhouse
emissions with plans and targets in place to reduce
them.

SDG 16. Promote peaceful and
inclusive societies for
sustainable development,
provide access to justice for all
and build effective,
accountable and inclusive
institutions at all levels.

16.7 Ensure responsive,
inclusive, participatory and
representative decision-making
at all levels

16.7.1 Proportions of positions (by sex, age, persons
with disabilities and population groups) in public
institutions (national and local legislatures, public
service, and judiciary) compared to national
distributions

16.7.2 Proportion of population [audience/users/non-
users] who believe decision-making is inclusive and
responsive, by sex, age, disability and population group

Decision-making addresses societal, environmental and
economic challenges related to the community,
considering short-term and long-term risks and
opportunities.

Decision-making draws on diverse backgrounds,
viewpoints and interests, reflecting a broad base of
stakeholders, and working to promote inclusion and
provide effective services for all of society.

SDG 17. Partnerships for the
goals

Number and/or increase in number, and diversity of
global and international multi-stakeholder partnerships
that share collection-related knowledge, expertise,




17.16 Enhance the global
partnership for sustainable

multi-stakeholder partnerships
that mobilize and share
knowledge, expertise,
technology and financial
resources, to support the
achievement of the sustainable
development goals in all
countries, in particular
developing countries

development, complemented by

technology and financial resources to address the SDGs,
or that otherwise involve collections-based organisations
and institutions.

Number and/or increase in number, and diversity of
global and international multi-stakeholder partnerships
involving developing countries that share collection-
related knowledge, expertise, technology and financial
resources to address the SDGs.

SDG 17. Partnerships for the
goals

17.17 Encourage and promote
effective public, public-private
and civil society partnerships,
building on the experience and
resourcing strategies of
partnerships

17.17.1 Amount of United States dollars committed to
public-private and civil society partnerships

Number and/or increase in number, and diversity of
local, national and regional multi-stakeholder (public,
public-private and civil society) partnerships that address
the SDGs drawing on collections, or that otherwise
involve collections-based organisations and institutions.
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